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Introduction 

A distinction is very often made between youth and the rest of the population on the basis of age and 19 

experience. In political discourse and action, youth is often treated as a homogenous group without much 20 

respect for the social diversity it represents. School students have to be considered a social group of their 21 

own and it has to be acknowledged that there are special experiences, needs and rights unique for school 22 

students.  Every group in society has the right to be represented and to have influence over decisions 23 

concerning them. As such, school students cannot be represented by anyone other than themselves. Only 24 

the principle of direct self-representation prevents school students from vanishing in the large generation 25 

defined as “young people”. This principle must be maintained and encouraged, not only in schools, but 26 

also in politics at local, regional, national and European level. Nevertheless, there is a serious lack of 27 

opportunities and a remarkable number of obstacles for school students to take part in decision-making 28 

processes already at school level. The result is that policies affecting the every-day life of school students 29 

are developed without any involvement of the school students themselves. This democratic failure is what 30 

justifies the existence of the Organising Bureau of European School Student Unions, OBESSU. 31 

OBESSU as Educational Stakeholder  32 

 33 

OBESSU is a non-profit, independent, nonpartisan organisation, founded in April 1975 in Dublin, Ireland. 34 

Being the lead organisation for school student unions active in general secondary and vocational 35 

secondary education in Europe, OBESSU serves as a platform for school students across Europe to unite 36 

in one strong school student movement. OBESSU is a unique structure run by school students for school 37 

students, and therefore possesses a wealth of knowledge and information exclusive to the organisation. 38 

Being the sole representative of European school students, OBESSU has to be recognised as an expert in 39 

the field of education. OBESSU is a key player on the European arena of policy-making on educational and 40 

youth matters, representing the voice of secondary school students towards European decision-making 41 

bodies, political institutions and other stakeholders in the field of education. The protection of school 42 

student rights must be ensured in the European and national policies on education. OBESSU takes 43 

initiative of cooperation and dialogue between representative bodies for students, teachers, school 44 

principals and other institutions possessing political power. In this process, OBESSU plays a key role in 45 

widening the well-represented narrow perception of education. In the eyes of OBESSU, the matter of 46 

education can never be tackled without, in parallel, tackling society as a whole - education is not a static 47 

fragment of society, but a process constantly shaping society. It represents a challenge to bring the 48 

debate on education to society as something valuable not only for the few actors interested in specific 49 

educational matters, but also for society as a whole. As such, the existence of OBESSU is wholly 50 

dependent on the relationship between the organisation and its members: without a direct link to the 51 

grassroots, OBESSU loses its value and meaning as educational stakeholder and school students’ 52 

representative.  53 



 

 

OBESSU’s Core Values 54 

At OBESSU’s core, we believe that education is fundamental and is therefore a human right. Therefore, we 55 

have produced the Declaration of School Student Rights which advocates for equal rights for all school 56 

students.   57 

Why is education fundamental? 58 

 59 

Education should be considered a lifelong process of developing knowledge, skills, abilities and social 60 

competences. Education is the development of a personality and an identity. Education is a growing 61 

curiosity and a will to examine, question and to learn more. Education is opening up one’s mind and 62 

senses to yet unfamiliar fields of knowledge. Education is confronting established truths, never 63 

accepting “that is just the way it is” for an answer. Education is social inclusion and building solidarity. 64 

Education opens up possibilities. Education is a process enabling us to become reflective and self-65 

determinate persons and citizens of the world. Education is a human right. That is to say that everyone 66 

has the right to self-fulfilment and to develop the critical thinking crucial to democratic citizenship. 67 

Thus, the right to access an education of free and informed choice must be granted to everyone at all 68 

times. Knowledge is the only thing that prevents us from being isolated. 69 

OBESSU believes that educational curricula should always stem from respect for the interests and 70 

needs of different learners. However, educational content is at present to a large extent dictated by 71 

external factors, such as the interests of the private sector and private investors. A focus is put on what 72 

the students should become, not who they could become. OBESSU wants a school where diversity is 73 

both respected and actively promoted, where individual talents are encouraged and each student feels 74 

included in the social school community. OBESSU wants a school where there is space for personal 75 

development, active participation and curiosity. OBESSU wants an education that gives students the 76 

tools and the will to question the current values, surrounding power-systems and structures. Only by 77 

these measures is it possible to measure quality in education and only through high-quality education is 78 

societal progression possible. The school students of today are not only forming the society of 79 

tomorrow, but also the society of today. Educational structures and contents must be designed 80 

accordingly. 81 

School as the basis for democracy and active citizenship   82 

Often the opinions of youth are regarded as “less worthy” by society, and this tendency is reflected in 83 

school reality. School often reproduces the hierarchical power structures of society in which young people 84 

are found at the very bottom. OBESSU is concerned by the lack of students’ participation in decision-85 

making processes in school. Democracy remains merely a theoretical concept preached in class, and not 86 

practiced in reality. OBESSU believes that school provides the perfect environment for the growth of 87 

democracy and active citizenship at a grassroots level, and that every actor within the school community 88 

must be given equal value and equal ownership of the school. That includes having an equal voice in 89 

shaping school environment. School democracy is a way of experiencing democratic processes first hand; 90 

learning what it means to cooperate, compromise and work together in order to achieve common goals, 91 

as well as improving the social climate in school. There is an obvious connection between students' 92 

participation and performance. Active participation in the school leads to an increased sense of 93 

ownership, fuelling engagement and resilience, which in turn leads to higher self-esteem, a deeper 94 

motivation and in the end, more effective learning. Schools are also the place of learning about the world 95 



 

 

and its people and should adopt a more global education approach within its walls and curricula. These 96 

schools should be accessible to all. 97 

 98 

 99 

Therefore, OBESSU demands:  100 

• students to be recognised as equal partners in all decision-making processes not only within 101 

school, but also in politics and civil society wherever decisions affecting school-life are 102 

made;  103 

• structures and bodies supporting active students’ participation to be established in every 104 

secondary school in Europe; 105 

• Student councils, bodies and structures should receive resources from schools (e.g. financial 106 

support, spaces and time) 107 

• European wide Citizenship education accessible to all students, which also focuses on 108 

combating intolerance through fostering: mutual understanding, respect and solidarity; 109 

• teacher training on supporting students’ initiatives and students’ participation; 110 

• the expansion of curricula in order to encourage students to more actively participate in 111 

affairs related not only to their school, but also to activities within the community and 112 

political arena. 113 

• that international schools and schools with a more global educational approach should be 114 

available to all students 115 

 116 

The Declaration of School Student Rights  117 

The situation of school students in Europe varies remarkably from region to region and thus OBESSU 118 

works towards guaranteeing every European school student a high-quality education and an equal set of 119 

rights - not only in different regions but also in different educational institutions. In this context, OBESSU 120 

works for the recognition of school students as a unique group of society with special needs and rights. 121 

These rights are laid down in the Declaration of School Student Rights, paying attention to the specific 122 

situation of school students not covered in any other globally recognised declaration of rights. The 123 

Declaration of School Student Rights highlights rights which are already granted in some parts of Europe, 124 

and promotes others in areas not yet covered, neither by European regulations nor by national legislation 125 

on the continent. The human rights, rights of the child and the rights given to employees by the European 126 

Social Charter are not directly referring to students and nonetheless they are violated in many schools in 127 

our continent. The objective of the Declaration is to guarantee the same rights for students throughout 128 

Europe and secure their standing both in school and in civil society. This document must empower school 129 

students all over Europe to stand up against mistreatment and engage in influencing the everyday life in 130 

school.  As a right has no force unless it is used, school students must be informed about their rights and 131 

empowered to take active use of them, both as school students and as citizens. Due to the fact that 132 

school students are not made aware of their lawful rights, they are not given sufficient opportunities to 133 

claim these rights or to complain when they are violated. Therefore, an independent body with the 134 

responsibility to watch over school student rights, to take action when these rights are violated, to handle 135 

and investigate complaints and to develop and revise school students’ rights must be established in every 136 

education system. School students’ representatives must be involved in the work of such bodies, and, due 137 

to their practical experience, be regarded as experts when dealing with these issues.  138 



 

 

 139 

Therefore, OBESSU demands:  140 

• the Declaration of School Student Rights to be adopted and implemented into legislation by 141 

National authorities, the Council of Europe and the European Union;  142 

• the establishment of independent authorities in charge of supervising and promoting the 143 

implementation of the Declaration; 144 

• student involvement in every stage of the implementation of the Declaration.    145 

Policy areas 146 

 147 

Access to education 148 

Making education throughout life accessible to all is the key to a prosperous future. Unfortunately, only 149 

primary education is part of the Declaration of Human Rights. OBESSU believes that secondary and further 150 

education are also human rights. All across Europe, there are cases of young people being denied to 151 

attend education, without the possibility to pursuit and develop their interest and bring out their personal 152 

potential. Exclusion from education appears in numerous ways, among them disadvantaged socio-153 

economic background, ethnic origin and stereotypical patterns. We trust that all the obstacles keeping 154 

young people from entering any educational paths must be abolished. Access to knowledge and the 155 

protection of its public character must become the main focus of the renewed European social protection 156 

systems, since this is also the key to a socially responsible European future. 157 

Therefore, OBESSU demands: 158 

• the abolishment of any kind of fees linked to education and training; 159 

• free and equal access to all educational institutions for all, disregarding social standing. 160 

 161 

Privatisation of education 162 

Privatisation of education is the process by which partial or total responsibility for the management and 163 

administration of public educational systems is given to private stakeholders or foundations. Potential 164 

financial challenges within educational systems cannot be faced through reforms involving privatised 165 

management and cost cutting strategies from the private sector. OBESSU firmly believes education 166 

should always remain a governmental responsibility and a public service, reflecting the interests of the 167 

society and not those of private contractors. OBESSU trusts that an enlarged variety in educational 168 

institutions is something that could empower the whole school system, also with the help of non-profit 169 

institutions and other private actors, but should remain responsibility of the government to fund 170 

institutions with alternative approaches to education, to ensure that these alternatives are accessible for 171 

everyone.  172 

Therefore, OBESSU demands: 173 

• decision-making within educational institutions to remain independent from any actors of the 174 

labour market and the international trade arena; 175 

• education as a public service, funded by the state, enriched by non-financial contribution from 176 

the private sector to develop alternative learning systems. 177 



 

 

 178 

Access to further and higher education 179 

All students must have the right to access further and higher education after secondary school, which 180 

should give all the instruments to choose how to continue the formation process, in base of students' 181 

skills and dreams. Furthermore, there should be no financial, social, cultural or any other kind of barrier 182 

preventing students from accessing higher education. Higher education entrance criteria should be 183 

flexible and not linked with any kind of fee that could exclude the most disadvantaged. Degrees in VET 184 

should entitle the student to access both academic and vocational third-level education and must not be 185 

regarded less worthy than a degree in academic secondary education. Higher education should always 186 

be a responsibility of the public state and never be given into hands of private companies, in order to 187 

ensure high quality education for all.  188 

Therefore, OBESSU demands: 189 

• higher education to be guaranteed by the public state to ensure same chances for everyone; 190 

• free access to further and higher education for all students that have completed secondary 191 

education; 192 

• both academic degree and a degree in VET to allow equal access to tertiary education; 193 

• school to prepare the students for entering higher education by providing them with accurate 194 

skills and information; 195 

• student grants to enable everyone to continue further and higher education. 196 

 197 

Prevention of early school leaving 198 

School must be a place for every type of learner and every kind of person. School must adapt to the needs 199 

of the students, encouraging all kinds of learning processes. A growing trend of school dropouts at 200 

secondary level is clearly a consequence of marginalisation, due to school’s lack of catering for the needs 201 

of different learners together with disadvantaged social and economical circumstances. Supporting 202 

students in finding and developing their own learning methods is one of the foremost tasks of school. 203 

OBESSU believes that school can succeed in adapting to different learners only when teachers are given 204 

the social skills required to recognize and support different learning styles and the time to pay attention 205 

to each and every individual student in the classroom. A teacher must also be given the freedom and 206 

space to adopt learning methods to every separate class, consisting of mixed learning styles in agreement 207 

with the students themselves, to develop a sense of ownership towards the school in each learner. 208 

Furthermore, counselling and orientation services accessible for all are of paramount importance in 209 

making sure that students fulfil the educational path they have entered. In the transition to different level 210 

of education high quality counselling services are indispensable.  211 

Therefore, OBESSU demands: 212 

• teachers’ education to include set of varying methodologies to be able to meet the diversity 213 

of learners in the classroom; 214 

• high quality guidance accessible for all; 215 

• educational institutions to abolish any kinds of hierarchical power-structures and enhance 216 

the principles of school democracy.   217 

 218 

Social Inclusion 219 



 

 

School carries the responsibility of opening up access to education for everyone to overcome social and 220 

economical inequalities. Society shapes and transforms our personal identities, and school must be a 221 

place where one can freely discover, explore and express one’s own identity without imposed 222 

frameworks of normative behaviour and other prejudice. All too often students are oriented towards 223 

stereotypical behaviour and expected to behave in accordance with constructed roles. Social diversity is 224 

a value in itself and must be treated accordingly in school. Thus, school must fight all forms of 225 

segregation and discrimination. In order to guarantee a secure learning environment for all, the diversity 226 

of the school students has to be reflected in the curriculum and all teaching materials while ensuring 227 

that these are free from hate speech. Students should be encouraged to recognise and explore different 228 

realities respecting and understanding differences. An inclusive school community is one where 229 

students practice mutual respect, solidarity and support, instead of competing with each other. It is 230 

crucial that students learn to understand their role in promoting and practicing values such as respect 231 

for human rights and democracy, both inside and outside schools. Everybody has the right to learn and 232 

everybody is able to learn. Students with special educational needs have to be included in the school 233 

community. Educational institutions need to reflect society through class composition respecting social 234 

diversity. As matters stand today, European educational systems perform a function of social 235 

reproduction, so children tend to end up on different educational paths depending on the schooling of 236 

their parents, with the absence of learning opportunities for most socio-economically disadvantaged 237 

students. In order to realise social inclusion, equal access to education, free from any barriers, has to be 238 

guaranteed for everyone. 239 

Therefore, OBESSU demands: 240 

• national governments to pay attention to marginalised groups in infrastructural planning and 241 

education policy formulation; 242 

• a school community free from any kind of discrimination and segregation based on social status; 243 

• a school community and learning environment which take clear positions against any kinds of 244 

discrimination; 245 

• cooperation between school and local networks engaged with social issues. 246 

• curricula and teaching materials to be inclusive and to hold values of democracy, solidarity and of 247 

respect for human rights. 248 

Students with Disabilities 249 

Disabilities should not preclude anyone from receiving an education. To ensure that students with 250 

disabilities can fully benefit from their classes they often need highly individualized assistance or 251 

infrastructure. The issues students with disabilities face are as varied as they are. Schools must therefore 252 

be prepared to work with these students to provide them with what assistance is necessary. Certain 253 

common measures, such as wheelchair accessibility, should be made universal. Students with disabilities 254 

are often offered special courses which are easier or where they are provided with more assistance. These 255 

courses do not always offer the same qualifications students in other courses receive. Enrolment in 256 

courses which do not offer the same possibilities should not be a prerequisite for receiving assistance. 257 

Enrolment in such courses should never be mandatory, but only another option for those who wish to take 258 

advantage of it. 259 

Therefore, OBESSU demands: 260 



 

 

• that states set standards for accessibility in schools in cooperation with student movements and 261 

interest groups for people with disabilities; 262 

• that schools work with students with disabilities on an individual basis to ensure that they have 263 

comparable access to education as their peers; 264 

• that students with disabilities not be deprived of options for their educations; 265 

• that schools have to be designed inclusively and students with disabilities do not experience 266 

education separated from students without disabilities. 267 

Migration and minorities 268 

Europe has always been a culturally diverse continent. To ensure culturally diverse Europe and peace, a 269 

common understanding and practice of human rights is necessary. Unfortunately, xenophobic and racist 270 

ideas are widespread. OBESSU believes that education must always defend democratic values, supporting 271 

mutual understanding, respect and solidarity. However, students with a migrant background have faced 272 

disadvantages in education across the continent. Not only newly arrived refugees are often denied access 273 

to education, but also second and third generation immigrants are continually supported less in education 274 

systems. Only suitable, coordinated policies at both national and European level can be the answer. Equal 275 

access to education and equal possibilities to participation have to be ensured. Educational Institutions 276 

should react to the high amount of early school leavers among migrant children, promoting lifelong 277 

learning and guidance especially among groups with a high risk of social exclusion. Indigenous minorities 278 

often face linguistical and cultural difficulties not only in schools, but also in everyday life. Education 279 

should be accessible for them in their own language, and they should be helped to overcome issues 280 

regarding the use of the official language by developing a curriculum that satisfies their needs. To prevent 281 

social exclusion, it is essential that there are common and not separated classes and schools. 282 

Therefore, OBESSU demands:  283 

• intercultural education at all levels; 284 

• all students in Europe to have equal rights and access to education regardless of their 285 

ethnicity, language, country of origin, nationality and citizenship status; 286 

• the right to organise to be ensured for all immigrant students and other ethnic minorities; 287 

• teachers with a migrant background to be encouraged and supported to act as role models; 288 

• promotion of lifelong learning approaches and guidance to counteract school leaving, 289 

especially for groups at high risk for social exclusion; 290 

• provide free language courses in the arrival country’s official language(s); 291 

• access to education in the languages of indigenous ethnical minorities. 292 

Student Wellbeing 293 

Social autonomy of students and the student welfare  294 

OBESSU is concerned by the number of hidden costs linked to education which can endanger a student’s 295 

financial security. Every school student has the right to concentrate fully on their studies, therefore, 296 

OBESSU believes that any situation where school students are forced to work in addition to their studies 297 

are to be avoided. This can be solved with the introduction of a student income, granted to everyone who 298 

holds the status of a school student, based on personal need. In order to respect the various social and 299 

economical backgrounds of the school students of Europe, OBESSU believes the student income must be 300 

granted according to general standards determined by the financial situation of the school student in 301 



 

 

question. Scholarships can also help relieve financial burden, however, this is a bonus granted on the 302 

basis of individual merits and should be seen not as a replacement, but rather an addition to the student 303 

income. 304 

Furthermore, every school student must be granted access to internet in their community and the 305 

possibility to get acquainted with additional skills necessary for taking full advantage of evolving 306 

technological improvements. This requires strategic city planning where schools’ buildings are used as 307 

open spaces and as resource centres for young people to take part in non-formal and informal learning.  308 

 309 

Therefore, OBESSU demands:  310 

• a student income to be granted to everyone who holds the status of a school student, based 311 

on personal need; 312 

• school students to be provided with public transportation free of charge and discounts on 313 

services functioning as educational, non-academic aids (such as materials needed for 314 

studies and entry to public cultural institutions); 315 

• national governments to make scholarships available for any school student in the country 316 

with special skills and visions, who wish to attend specialised schools or conduct a project 317 

in connection with their standard studies; 318 

• all school students to be informed of available scholarships and supported in the application 319 

process; 320 

• city planning attentive to using school buildings as open spaces is promoted; 321 

• All education to be completely free of charge for the student, with no costs for materials and 322 

other necessities. 323 

 324 

Health and Safety  325 

Every school student has the right to conduct their studies in an environment that takes care of both their 326 

mental and physical health. OBESSU firmly believes that the outcome of the learning process must never 327 

become of higher value or importance than the well-being of the individual student. OBESSU believes that 328 

student well-being springs out of an environment where every individual feel included and of value for the 329 

whole school community. Thus, the most important sets of mind school can foster are solidarity and 330 

respect. Furthermore, education should include discussions of mental health without a stigmatising 331 

connotation, allowing students to talk freely about mental health problems in the school community. 332 

Professional health support needs to be available in all schools.  333 

 334 

Therefore, OBESSU demands: 335 

• That all school facilities, learning methods and equipment guarantee the physical and mental 336 

health and safety of students; 337 

• That all actors within the school community work together to promote a positive, healthy 338 

social-environment; 339 

• National governments to provide professional health services free of charge for all school 340 

students; 341 

• That secondary schools provide high-quality mental health support and resources, that are 342 

inclusive and easily accessible, with on-site psychological support and personnel at schools;  343 



 

 

Gender and sexual identity in education 344 

As school is the most important area for the shaping of a personality and identity, school students should 345 

be able to explore their own unique identity in an environment free from gender-based discrimination and 346 

restrictions imposed by traditional gender and sexual identity constructions. OBESSU believes that school 347 

must cater for the needs of the individual, not a presumed social construction - no role is naturally given 348 

and the educational system must ensure that every person can fully discover their talents. Furthermore, 349 

OBESSU believes that schools should deconstruct, rather than promote, role clichés and gender 350 

inequalities. It is essential to prevent hetero normativity in education and schools should help students 351 

understand the spectrum of gender and sexual identities. A critical examination of gender and sexual 352 

identity related forms of discriminations must be a part of education, looking at all forms of discrimination 353 

and harassment - structural, physical and psychological.   354 

Training on deconstructing prejudices or gender-based stereotypes must be a crucial part of education. 355 

For this to be possible, the whole school community, including teachers and staff, must be provided with 356 

tools through which any forms of gender discrimination can be fought.  357 

 358 

Therefore, OBESSU demands: 359 

• a school environment recognising every student as an individual person rather than a member 360 

of a gender; 361 

• a learning environment which actively encourages to question presumed gender and sexual 362 

identity constructions, through educating about sexual and gender diversity, and combats 363 

discrimination; 364 

• an environment supporting students to find and develop their own identities and skills 365 

regardless of gender;  366 

• the whole school community, including teachers and staff, be provided with tools to fight 367 

prejudices and discrimination based on gender, sexual identity and other social categories; 368 

• curricula and teaching material free from hetero-normativity and gender stereotypes. 369 

Anti bullying 370 

A good social climate in which everyone feels welcome and respected is a prerequisite for learning and 371 

personal development. Sadly, bullying is widespread in schools and takes different forms. Bullying must 372 

never be tolerated and steps should be taken, by the school, to prevent and tackle the problem. Hence all 373 

schools must have concrete policies in order to prevent bullying and to react when cases of bullying are 374 

produced. Peer support systems are useful too, both when improving the social climate and when 375 

preventing problems such as bullying. 376 

 377 

Therefore, OBESSU demands:  378 

• the implementation of anti-bullying and harassment policies with explicitly defined steps to 379 

be taken in cases of bullying; 380 

• anti-bullying teams in charge of monitoring the bullying situation and taking action; 381 

• a peer support system so students know who to turn to if they have a problem; 382 

• “social learning lessons” to make space for students and other staff to discuss how to treat 383 

each other in a positive way within the school community and how tension can be avoided; 384 

• appropriately trained staff offering support to students to be integrated in every school 385 

community; 386 



 

 

• the promotion of an environment where bullies do not become segregated or discriminated 387 

in return, but involved in the social climate. 388 

 389 

Youth policies and education 390 

 391 

School Student Mobility 392 

Mobility gives school students the possibility to understand different cultures, societies and realities and 393 

additionally enables them to develop skills useful for life and work in intercultural environments. OBESSU 394 

firmly believes that mobility should be available for all, and that extra support is necessary to all the 395 

excluded groups to ensure that all students can have this opportunity. A disadvantaged financial situation 396 

must not influence the possibility to take part in mobility programmes. There should be an increase in 397 

official recognition to enrol more school students in this form of intercultural learning. We strongly believe 398 

that the intercultural experiences of school student mobility are equally valuable as the educational part. 399 

For OBESSU, mobility encompasses formal and non-formal learning experiences in a different cultural 400 

sphere. Hence a mobility experience must not necessarily cross national, but cultural borders. Not only 401 

students benefit from experiencing different ways of life, but so do teachers and trainers as well. A crucial 402 

stage in Lifelong Learning for teachers and trainers is to create platforms for exchange of best practices, 403 

such as inter-regional or cross-national mobility programmes. 404 

Therefore, OBESSU demands: 405 

• mobility programmes to be made available for all groups of young people, disregarding of 406 

educational path and socio-economic background; 407 

• the range of mobility programmes to cover both academic training and work placement; 408 

• Europe-wide mobility programmes to be developed for teachers and trainers; 409 

• the European Union and its member states to withdraw the requirements for visa documents 410 

for school students and students active in youth organisations; 411 

• official recognition of all performances that were obtained abroad. 412 

 413 

Education globally: international cooperation and solidarity   414 

OBESSU extensively works for the interests of every European school student; however, our advocacy, 415 

charged with a belief that “All human beings are born free and equal, in dignity and respect” (UDHR, 416 

Article 1) has been recognized beyond European borders. Therefore, OBESSU is a spearhead movement 417 

for access to education to every child in the world. OBESSU is a backer of 4th Sustainable Development 418 

Goal and urges national governments and every community to adopt legislations, ensuring access to 419 

quality education, and to declare their solidarity with 265 million underprivileged children world-wide 420 

that are up-to-day out of school (UN, 2019). 421 

OBESSU will act in full solidarity with our peers from occupied countries and lands or part of forcedly 422 

displaced populations in which youth rights and social rights are not respected or achieved. OBESSU 423 

departs from a philosophy, that structured dialogue is an essence of major changes, thereby, we commit 424 

in working for a globally organized student entity, that would induce our influence on supranational 425 

institutions. 426 



 

 

OBESSU will shape the would-be entity with its partners to be a platform of strategic advocacy, 427 

knowledge sharing and strengthening of student movements. OBESSU will prioritize work for European 428 

affairs but will take an active part in global processes concerned with the access to education.” 429 

Therefore, OBESSU demands: 430 

• all national governments in the world to adopt legislations, that would ensure equal access 431 
to quality education; 432 

• all communities to declare their solidarity with impoverished and underprivileged children 433 
world-wide that are up-to-day are out of school; 434 

• recognition of would-be global student entity and institutional support that is required for 435 
sustainability and efficient advocacy; 436 

• the would-be entity to be a platform for strategic advocacy, knowledge sharing and 437 
strengthening of student movements; 438 

• the active promotion of International Students’ Day on 17th November. 439 

Lowering the voting age to 16  440 

Participation in the democratic process is of utmost importance for our society and the right to vote and 441 

to be elected are key elements of citizenship. Experiences of participating at a young age are also crucial 442 

in the encouragement of a tendency to vote at an older age as well. The general aging of the population 443 

and the higher turnout of older generations may result in the voice of youth fading further in society. 444 

Affording young people the right to vote would be a genuine way of empowering the voice of young people 445 

who would not otherwise be heard. The voting activity and participation of youth in civil society must be 446 

increased. For these reasons OBESSU supports the lowering of the voting age to 16. It is, however, 447 

necessary to adopt other steps as well in order to increase youth participation in politics. Democracy 448 

requires a well-informed electorate and a democratic school should fulfil the purpose of providing one. 449 

The educational curriculum needs to tackle this question in a more thorough way instead of failing to 450 

inform students about their rights and duties as citizens of a democratic state as is often the case. Of 451 

course, this should not be limited to curriculum content, but should also include a greater democratisation 452 

of the entire education system which would enable students to get in touch with democratic principles 453 

directly and in person already in their young age.  454 

  455 

Therefore, OBESSU demands:  456 

• Young people be granted the right to vote at the age of 16 in all elections taking place on 457 

local, national and European level; 458 

• Educational curricula to include citizenship education.  459 

 460 

The role of education in the fight against climate change 461 

Our century is marked by climate change: the world temperature is rising in a slow but relentless process. 462 

Climate change puts our ecosystems at risk and is the cause of many events that affects our lives, 463 

including migrations from desertic areas and the meteorological cataclysms we have recently seen in 464 

Europe. 465 

The main cause of climate change is a global model of development and production: for decades a blind 466 

economical perspective based on unlimited growth influenced negatively our production systems. The 467 

idea of putting all the resources on the market, without taking care of the effects on the environment, 468 

made our common lifestyle unsustainable. 469 



 

 

Stopping climate change is not only about differentiating waste, but also about educating ourselves to a 470 

different way of producing and consuming, training citizens to know their rights (such as the right to 471 

health and the right to job quality) and know how to live in community. 472 

Even if, as school students, we will be most affected by what’s happening, we aren’t taught on how to 473 

react: this is why we need to raise awareness starting from schools, either by changing the curricula and 474 

doing school activism. 475 

  476 

Therefore, OBESSU demands: 477 

 478 

• schools to adopt programs and to train teachers in order for the students to receive an accurate 479 

knowledge about climate change and how to prevent it: environmental education should be in the 480 

school curricula. 481 

• school buildings to be adapted to common security and environmental standards in the whole 482 

continent. 483 

 484 

High quality education 485 

Pedagogical methods & Teachers’ education  486 

Quality of teaching is an important factor influencing student performance and learner-centred education 487 

should be one of the main guidelines to teachers in their work. 488 

OBESSU believes that the use of technology in education helps the students to learn skills needed in the 489 

modern world. 490 

Students should be empowered to take an active part in the classroom discussion and that lessons should 491 

include a balance of artistic, practical and intellectual content. 492 

When students are involved in designing lessons, they have a sense of participation and interest and are 493 

thus more committed to the learning process. 494 

Teachers should be professional and committed, just as much as imaginative, responsive and providing 495 

a moral presence. We also believe that teachers in order to create a good teaching atmosphere ought to 496 

motivate students solely by positive methods, strictly avoiding any humiliation, bullying or maltreatment. 497 

 498 

Therefore, OBESSU demands:   499 

• the principle of learner-centred education to be the core value of all pedagogical methods in 500 

school; 501 

• schools to support students’ use of laptops, tablets and mobile devices in taking notes, 502 

looking for information, etc.; 503 

• schools to ensure a teaching environment where up to date terminology and information are 504 

used 505 

• that apart from in-depth subject knowledge, teachers possess advanced pedagogical skills, 506 

reflective practice and ability to adapt teaching to the needs of each individual as well as to 507 

the needs of the group of learners as a whole; 508 

• the high-quality, continuous professional development of all school teachers; 509 



 

 

• teachers to use different pedagogical methods to encourage interaction and critical thinking 510 

of the students and that teachers’ education throughout Europe provide prospective teachers 511 

and trainers with tools of non-formal education; 512 

• students to be recognised as equal partners in the creation of curriculum and teaching 513 

methods. 514 

 515 

Vocational Education and Training 516 

Vocational Education and Training (VET) provides learning-by-doing and is a valuable choice for interest-517 

based education. Unfortunately, this high value is not recognised in many countries. VET is often seen as 518 

second-class education for low-achievers and therefore often lacks government funding and promotion. 519 

OBESSU believes that there are no such things as “low-performing students”, as the measures by which 520 

students are placed into categories of “low” and “high” achieving, are based on a very narrow view of 521 

education and knowledge. 522 

It is the task of the earlier school types to guide students towards an informed choice when facing 523 

continuous education within either academia or VET.  524 

A degree in VET should entitle the student to access both academic and vocational third-level education 525 

and must not be regarded as worth less than a degree in academic secondary education. It should also 526 

be possible to pursue a degree in both VET and academic secondary education. 527 

The foremost role of VET is a path to personal self-fulfilment and that the learning and development 528 

should be given more priority than the demands of labour market. OBESSU believes the precondition of 529 

quality in VET must always be competent teachers and trainers, alongside learning-conductive facilities 530 

that meet the requirements. 531 

Education of VET trainers should provide the perspective of both professional training and a teacher’s 532 

pedagogical education. Student counselling services must make sure never to label VET as an education 533 

into which students with low ambition are pushed into.  534 

 535 

Therefore, OBESSU demands:  536 

• VET to never serve as a second-hand alternative inferior to an academic education, since 537 

both VET and academic education constitute indispensable values in themselves; 538 

• VET should be considered as a part of CULT-committee in the European Parliament instead 539 

of EMPL; 540 

• a learner-based approach to elementary education, catering for the needs of every individual 541 

learner and giving students the space to discover and develop their own way of learning and 542 

processing knowledge; 543 

• VET students to be given the opportunity to develop skills over a period of at least three years 544 

of education and training; 545 

• employer representatives to be consulted as external experts, but always together with 546 

student and teacher representatives; 547 

• VET institutions to provide facilities and equipment up to date with the labour market; 548 

• the education of VET trainers to provide not only subject-specific knowledge, but also 549 

pedagogical education; as well as continuous re-training of VET teachers and trainers; 550 

• students to receive quality guidance to break social norms of gender, class and ability 551 

directing them towards certain professional paths; 552 



 

 

• governments to take responsibility for sufficient public funding for VET and public promotion; 553 

• equal valuation of merits gained in VET and academic training; 554 

• VET institutions to encourage students to join a trade union corresponding to the 555 

professional choice of the student. 556 

 557 

Digitalization of Teaching Methods and Out-of-School Education 558 

Advances in communications technology have recently brought significant changes in all sectors of 559 

society, and education is no exception. Computers and the internet make new teaching methods possible 560 

and allow for improvements in old methods. In order to provide their students with the best possible 561 

education schools must adapt to take advantage of these technologies and must put emphasis on 562 

preparing students to interact with and make use of the increasingly common digital tools available to 563 

them. 564 

Tools such as digital textbooks, online management of assignments, and making recordings of lectures 565 

available online can vastly improve student experiences. Tools such as makerspaces in VET schools and 566 

out-of-school online courses can offer students options for educations they would otherwise not have 567 

access to. 568 

Therefore, OBESSU demands: 569 

• that school and national authorities make a concerted effort to develop and provide digital 570 

materials where appropriate, and to maintain and improve information systems allowing 571 

students keep track of their educations; 572 

• that schools develop high quality out-of-school online courses to make education more 573 

accessible to broader groups; 574 

• that schools work to increase the availability of diverse computer-related courses. 575 

• Therefore, a public online learning platform should be a key tool - together with a widespread  576 

IT tools supply - for the Ministries of Education to guarantee every student’s right of access 577 

to education. 578 

Apprenticeships and on-the-job-learning 579 

Every young person should have the right to get their vocational education through a fair and high-quality 580 

apprenticeship. 581 

Every VET-student has the right to complete on-the-job-learning experiences as a part of their education.  582 

OBESSU believes that all interns, apprentices and on-the-job-learners have the right to a quality working 583 

experience, that follows the guidelines of a national curricula and where they are respected as a part of 584 

the workforce, yet not treated as cheap labour. OBESSU believes in free movement of apprentices. It 585 

should be easier for apprentices to take apprenticeships across borders. Cross-border apprenticeships 586 

should be accessible for every young person and include fair pay and fair working conditions. 587 

 588 

Therefore, OBESSU demands:   589 

• a European set of rights for apprentices abroad to be set up and implemented, as well as 590 

national standards for quality apprenticeships; 591 

• student to be supported by the school when looking for a suitable on-the-job-learning 592 

workplace; 593 



 

 

• students to be given tasks that develop their professional skills and elevate their capacity to 594 

perform them; 595 

• students to be informed of their rights at the working place and whom to turn to in case these 596 

rights are violated; 597 

• a continuous dialogue and monitoring process between the students, the school and the 598 

workplaces throughout the work-based learning experience; 599 

• an improvement to the accessibility in cross-border apprenticeships in Europe. 600 

 601 

Recognition of Non-Formal Education  602 

OBESSU believes that learning is a continuous process taking place wherever we go, through whatever 603 

we do. 604 

Informal and non-formal education should be fused into one dynamic approach to learning, catering for 605 

needs of various learners.  606 

OBESSU thinks that student activities outside academia should be recognised as learning processes 607 

equal in value to the learning taking place inside the classroom. Connections between non-formal and 608 

formal learning should be encouraged by school communities, for example by giving organisations space 609 

in different school activities. OBESSU also believes that there is a need for non-formal learning activities 610 

to be officially validated in order to support the promotion of non-formal education.  611 

 612 

 Therefore, OBESSU demands:  613 

• recognition of alternative approaches to education, such as non-formal education; 614 

• for non-formal learning methods to be incorporated in the formal education;  615 

• that school students should be encouraged to take part in civil society in various ways, and 616 

school student unions and NGOs are recognised by governments as providers of non-formal 617 

education and active citizenship;  618 

• a Europe-wide system of promoting and validating non-formal education to be implemented 619 

on national level;  620 

• national governments throughout Europe to support secondary school student organisations 621 

as providers of non-formal education. 622 

Evaluation of learning   623 

OBESSU believes that not all knowledge and skills are easily assessed. When students get grades on a 624 

numeric or alphabetic marking scale, much of the students’ knowledge and skills are not reflected in their 625 

final mark.  626 

OBESSU believes that evaluation can and must be used as an educational aid supporting the learning 627 

process. It should be constructive and encourage the school students to reflect on the learning process 628 

with an aim to improving their performance. The evaluation process has to be democratic and it is 629 

essential that it is based on a dialogue between the teacher and the school student. 630 

Furthermore, the process of rating school students’ personal performance in secondary schools all over 631 

Europe serves usually only the objective of comparing school students with each other. So, the traditional 632 

system of marks creates competitiveness between the students, as well as unfavourable individualism in 633 

the classroom. The comparison of student outcomes serves as the basis for students’ acceptance in 634 



 

 

higher education, or for the labour market. Far too often, in the evaluation process instead of focusing on 635 

the needs of the students, the needs of the system are given higher priority.  636 

 637 

Therefore, OBESSU demands:   638 

• a democratic, transparent evaluation of individual student performance based on written and 639 

oral feedback; 640 

• students to be given the opportunity to evaluate the work of their teachers; 641 

• students to have the right to demand re-assessment of their work by an objective source, if 642 

necessary and without being subjected to negative repercussions. 643 

 644 

The evaluation of educational systems 645 

It is the responsibility of every government to provide a high-quality educational system. Assessments of 646 

school systems are used in order to evaluate and compare the different educational systems at both 647 

European and international level. This research tests students’ performance in different subjects but 648 

focuses mainly on the quantitative aspects of the education, such as the PISA surveys. The fact that that 649 

the PISA surveys focus on learning performance only might easily give a distorted understanding of the 650 

quality of educational systems. OBESSU believes that quality in education cannot be measured in terms 651 

of learning performance only, since this way of assessment completely overlooks factors such as the 652 

mental well-being of the students, democratic school structures and the social climate of the school. 653 

OBESSU claims that the key to a high-quality education is, in the first place, a good social learning 654 

environment where every student feels safe and empowered in their studies. Aiming at assessing quality 655 

in education, not only quantitative factors, but also elements characterising quality education have to be 656 

taken into account. The results of PISA surveys and other methodologies of testing educational systems 657 

must not be misused or misinterpreted in favour of anyone. The complexity of the results has to be 658 

highlighted, as neither governments nor institutions should misinterpret the results or use them for 659 

political purposes.  660 

 661 

Therefore, OBESSU demands:    662 

• a shift of focus from quantitative to qualitative aspects in the evaluation of educational 663 

systems;   664 

• to highlight the complexity of the results of surveys measuring any aspects of education and 665 

training.   666 

Lifelong Learning   667 

The concept of Lifelong Learning must be promoted, implemented and acknowledged in schools. Schools 668 

must promote Lifelong Learning in the sense of recognising the knowledge gained in school and providing 669 

students with skills and competences for its practical use. The concept of Lifelong Learning must be the 670 

link between formal, non-formal and informal education and must ensure the setting of standards in 671 

education. Lifelong Learning is too often limited to the “labour market approach”, based on the 672 

adaptability of the individuals to the needs of the market and to an informative approach, based on the 673 

capacity of opening individuals to different training opportunities. Its goal is social, cultural and personal 674 

and is therefore not limited to solely the economic dimension. Its ambition is that individuals become 675 

“lifelong learners”: aware of the knowledge, competences and know-how they acquire and able to use 676 

them in the different situations they are confronted with. The risk of social exclusion has to be highlighted 677 



 

 

and prevented. This means that school should provide as many possibilities as possible for students to 678 

experience continuous learning by providing them with access to internet, books and different source of 679 

information necessary for personal development in the framework of lifelong learning.  680 

Therefore, OBESSU demands:  681 

• promoting, implementation and acknowledging the concept of Lifelong Learning; - Lifelong 682 

Learning to trespass the “labour market approach”;   683 

• the goal of Lifelong Learning promoted in schools to connecting formal, non-formal and 684 

informal education with social, cultural and personal dimension;  685 

• access to Lifelong Learning for all students, thus decreasing the risk of exclusion of 686 

experiencing continuous learning.   687 


